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| Assignment
Begin by reading the passage below.

Hang It Up

by Jesse Scaccia

You are a teacher in a public school system, and you are lecturing the class on the
structure of an essay. You tum your back to write the definition of “thesis” on the board.
You turn around to the class and you see a group of students using electronic devices.

At the end of the term a handful of students will fail the class. One reason students fail
is because of distractions in the classroom, specifically the cellphone. Although electronic
devices have been banned in public schools for years, the issue came to the forefront when
the New York City schools chancellor announced the random placement of metal detectors
in schools. The result: more than 800 cellphones were confiscated.

Students and their paients, who say they rely on cellphones for safety reasons, are

‘outraged. There's even talk of a lawsuit arguing that the rule should be struck down. But as

a former public school teacher, I can tell you that cellphones don't belong in the classroom.
A student with a cellphone is an uninterested student, one with a short attention span who
cares more about his or her social life than education.

‘Parents think of cellphones as a connection to their children in an eincrgeucy. Do you

know why your children really want to take cellphones to school? Celiphones are status

symbols. When their cellphones ring while the teacher is talking, everyone laughs. Playing
video games on their cells makes them look cool. Text messaging their friends in the next

~room is more fun than learning about topic sentences.

There are legitimate causes that parents should be taking on. But they are wrong on this |

~ cellphone issue, In th1s case, they are part of the problem, not the solution.

Writing Directions

Read the passage-above and write an essay responding to the ideas it presents.
In'your essay, be sure to summarize the passage in your own words, stating the
author's most important ideas. Develop your essay by identifying one idea in the -
passage that you feel is especially significant, and explain its significance. Support
your claims with evidence or examples drawn from what you have read, learmned in .
school, and/or personally experienced. ‘ .

Remember to review your essay and make any chénges or corrections that will
help your reader follow your thinking. You will have 90 minutes to complete your -
essay. ,



Guidelines for Summaries

“Hang It U p”

In response to the writing assignment, writers may present ideas from the text in
conventional summaries or throughout the response. :

Writers who receive a score of 4, demonstrating competent understanding of the
complexity of the ideas in the reading passage, usually refer to the following
points: :

e Cell phones are a distraction in the classroom.

e Use of cell phones deserves some of the blame for student failure.

e Parents want cell phones for children for emergencies.

e Cell phones are status symbols.

Additional points that may be mentioned:
. Students and parents are outraged that cell phones have been banned.

¢ Parents should fight for more important issues than cell phones.

© The City University of New York. All rights reserved.



- Begin essay on this page O

\21 e aﬁzl‘acfé #arcf If tUp j&u@ 5 ww{cz
-Q?‘W\g,mm [u,fz VWS on 1%2/ CCnZ?LCVL/MQf (Sue Qf {’eféﬂé@x{ tdo
i Seheols. She. u.uﬁ Q i?ﬂﬁé’é( Sehoel leacher, 5o dé@ ﬁ@s
- Jonst-had Km@w/ed oe. as 1 e distraction 7%552‘ C@[Q/ 1017252
has been Lo stadonts. Ths dishoclion con tlead ,é a
| Jéfa’énf 5 Joiune
— e (SSue d} cell gﬁme Udz (1 J?cﬁpr ,4&5
Jmaa/(ecf a/ééaé on both, Sucles 8 e issue. On pre Sich,
: _pwz@d.? @ eﬁmd’ 1 e cef/ ﬂm ban af Stheol, 7%@
_mam ot 8\ Conlenlips. Ly Halt celd phones_are
| ﬂef:@ﬁww/ Showld o emergescy ww,e, I wdbrstad
| wM Daﬂéafc iy k@( Jﬁfom?éf aloul e LSy , bt zﬁ’ |
o Q @éﬁdé’ﬂf L3 QZ" JCAOQ( Jéga,/a/ QN éimmaeww Qﬂm
- Zhene wdl O[wa,c/f e Someore Lo Car “hatle e
| W@’l@é’ﬂ Cc{ amf Cé?fzéz (}f e Wé'fzz‘/ J ﬁéfé@:fg/uf
Oy e ol dude §) e (scue o the Jaet ot
CQK/ ;?/7@/?@ e tﬁdﬁac%&— = Q@ﬁe@ mﬁ oY Cc%c c’m
Lo/w /57%?? d&jﬁ@éﬁﬁ/ﬁ Co /@4’&/ T goadeoye
'fm/zm@ ad _cell Mmezf e o diibnclon. Mvents
. | 'CWJ ot wém ﬁm cﬁafc&eﬂ aZ”AME@/ JO ﬁé{ Qre .
- w?@é@ B oo e Qfééf’im@«% Y/ /7% cgé/ﬁ%éﬁe,
wde Can CQuk aﬁmm q tbeline.
7%5 wold axcgte@’ ﬁej[aﬂe The (rverdicu; é%




cef/fﬁﬁzgn&i T wes not 4 a,mwf 11 G wﬂﬂ/@ﬁﬂ{/db% I
COM”L,‘?/LLC‘LEQ‘S{ 5’2’5 Q,J&/ %@%7? JME?C[ Q/Q&&/ Wéy/ft V@L/

/&(Z& M&mﬁf Iﬂ % (‘wagw 27&/5’@ ) B,

Wu&éaﬂ aﬂ%&{gf c@ff Wﬂw Z%&% 22 w@a/a’ %Qwe
%2@/7 z/ e haa 7%12/ |
Qefzm,&é&/ %@y@ a Z’Wg@v '
Wwﬁﬁm ;dﬂ aﬂ ﬁfm' afZJ e20) s M@f C@K@’@P@_’s
can b disbiaelte jor i Mﬁ/,%wm
e bl B undbstodd the dabineliow U
- Lan Lo Coaed L1 @ (LALIBOOm. YXhieols Jéazo&f
: 4&8 Yt in‘fﬁc/fzﬁ/é’/zf’ 4%4 /&‘L&%muw Q@V(Z@@Cﬂﬁ?
Kb, and 4o @nﬁﬁ%w am@andam!@&
| }m&ng and Jehool u%@émﬁﬂf@
o .%/ﬂré Jw CQZ/W@ wae . Thene &az,d@mww _ -
el vy ol slaidenls bpve 75 deal Lotk
ot ot add Qs wnnecessary ome.
s Jtaccia dtaled, ceé?jﬁéaw a0 Slaly
EWM” mﬂ Slatend, fm Qre e Conerned
i Hhus Mimﬂ%zzxﬁm Hhon it ammf?%
M&C@{Q@b |
jWﬁ believe ,%@c”wgw iz, @,
054001 @Zﬁémm MW% Lo oiven The bosk eé/wf
mﬂ@ [0//6{6&@@ . df}/@mﬁ ol Q@@d

_%"

33 o ' 6



m&cm wll opes %@Mﬁ 2o mﬁ:&r‘( gwéeéz@
Vw ot shoudd! be mads T ottnn Yo best
wé{/w@%w W@ i/ ([ D66 mears A&z///wuzf |
o /'?;QWZ&’MWM? Q/ZL/ ﬁad.écé/@ Q&é@&%«g mclaa&/@
-prmﬂg/mm,@faf& '
_ - w%mmﬁc@f&fa/@m%
| m Q T childhon . Tonents shiowt@ ﬁecww
Lo pick Yoo portles wridoly. Ohet mestage are
DM denilig 2o ,z%w, Chulben by Z’ézf/cmq
Q,ézowf Low) suds b5 Aemove e c@%gém bar? |
- Rents WA%M/MM w,%z/ ﬂéé&fd@w/ |
d’/@ﬁ/jﬂ V25, z,mmm ,%% Chuldes’s Qma@w%c
QCCQM ,ﬂéfémmfs | '




Scoring Articulations for “Hang It Up”

Paper 6 Scores: 6 6 6 6 6

Critical Response to the Writing Task and the Text: 6

Writing from the perspective of an adult, the writer presents the conflict between
parents and schools that is at the heart of the reading selection. The key ideas in
the passage are acknowledged and addressed senally and contrasted with the
writer's experience or analysis.

Development of the Writer s Ideas: 6
While the writer is economical, the response includes key details both from the
reading and the writer's experience.

Structure of the Response: 6
The structure of the essay follows carefully the debate of ideas in the reading and

extends a discussion of the parents’ role throughout.

Language Use: Sentences and Word Choice: 6

Although word choice is not flashy, it is clear, precise, and effective. The writer
demonstrates obvious strength in sentence variety and flexibility:. “l understand
why parents may feel 'strongly about the issue, but if a student is at school,
should an emergency arise, there will always be someone who can handle the
emergency and contact the parents if necessary.”

Language Use: Grammar, Usage, and Mechanics: 6
Although there may be a few mistakes, strong command of language is apparent: .
“Adults generally have a longer attention span than do adolescents, yet
cellphones can be a distraction for us.”

© The City University of New York. All rights reserved.
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Scoring Articulations for “Hang It Up”

Papers' Scores: 5 5 5 5 5

Critical Response to the Writing Task and the Text: 5

The response demonstrates a good understanding of ideas in the text and
provides a critical discussion of the reasons for barring cell phones in school and
for allowing children to carry them “On the other end of the spectrum | can also
understand the parents’ concem.” ,

Development of the Writer’s Ideas: 5

The writer effectively develops his or her ideas by summarizing and explalnmg
the teachers’ and parents’ points of view, elaborating on the problems associated
with the issue, and offering a couple of solutions.

Structure of the Response: 5 ‘
The writer effectively uses a problem/solution structure, and transitions clearly
convey relationships among ideas.

Language Use: Sentences and Word Choice: 5

Word choice is effective, and although there is some sentence awkwardness,
sentences are varied and well controlled: “One, [ think students can give in
cellphones upon entering the school at the beginning of the school day and have
them returmed at the end of the day.” .

lLanguage Use: Grammar, Usage, and Mechanics: 5

Command of language is good, although there is a pattern of run-on sentences:
“It is hard to believe there was a time when cellphones did not exist. We can
barely fathom the idea because it has become a part of our daily routine and we
rely on cellphones and are lost without them.”

© The City University of New York. All righfs reserved.
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Scoring Articulations for “Hang It Up”

Papér4 ‘ Scores: 4 4 4 4 4

Critical Response to the Writing Task and the Text: 4

The response competently records the key information from the reading passage
then integrates several ideas with the writer's experience and perspective that
demonstrate an understanding of some of the complexity of the text.

Development of the Writer's Ideas: 4

The writer tests relevant ideas against her/his school's practice, competently
including specific details from the passage and her/his experience: “When | was
in high school once in awhile you walked on the grounds surprised by the huge
metal detectors that didn’t really crack down on weapons brought in the school
but mainly on the cellphones that we are not to bring in.’

Structure of the Response: 4 ,

The progression of the response focuses on the school’s ineffective procedures
and offers solutions to the problem. Transitions adequately convey relationships
among ideas, though occasionally connections could be clearer: “At the end of a
school day there was always a long line of thousands of students waiting to
receive their cellphones some of which migh't have been stolen.”

Language Use: Sentences and Word Chmce 4

Most sentences are competently controlled, and word chonce generally conveys
meaning: “Schools become more violent because petty things like bringing a
cellphone has become so major that students slip by with razors and knives and
sometimes even guns.”

Language Use: Grammar, Usage, and Mechanics: 4

The writing is generally correct and clear, though not error-free: “Yes, cellphones
do affect students leaming and distract others but there are so many other -
solutions to this than metal detectors or telling students their phones are not
allowed but violence increases due to more focus on getting rid of cellphones.”

© The City University of New York. All rights reserved.
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Scoring Articulations for “Hang It Up”

., Paper 3 Scores: 3 3 3 3 3

Critical Response to the Writing Task and the Text: 3 _ :

The response briefly summarizes the text in the first two paragraphs then

. provides several reasons for why cell phones should not be allowed in
classrooms. On the whole, the response is on-topic and addresses the issue
determinedly, but not always intelligibly and consistently. Some superficial

- understanding of the text is demonstrated.

Development of the Writer’s Ideas: 3

The development of ideas is uneven and occasionally distracting because of the
use of less relevant details from the writer's experience: “There are many
electronic devices. | do not know most of electronic device’s names either. But
these little children have them and just care about their devices. They do not
interested in neither class or teacher and parents '

Structure of the Response: 3 -

The writer shifts to a new approach halfway through—the writer's goals as a
future teacher and the empathy that creates—but this discussion is not effectively
linked to the other paragraphs.

Language Use: Sentences and Word Choice: 3

Sentence control is uneven: “If | were a teacher, what | have to do, what | should
not do.” Word choice is simple: “As a student | really try to respect my teachers
right now. |-try to understand them and make sure that being good with my
behaviors.” This is an example of writing that, while on the low side of the 3
scoring range, remains clear enough to convey meaning.

Language Use: Grammar, Usage, and Mechanics: 3 '
Command of language is uneven, and some errors are distracting: “One of my
teacher, if someone’s cellphone’s ring, she picks the cellphones up and she
gives back end of the class. Now everybody try to be carefull about their

- cellphones. They switch- off ahtvays ” As with Sentences and Word Choice, this is .
alow 3.

© The City Ur;iversity of New York. All rights reserved.



Begin essay on'thls page

ety

1 h,‘,s ath[e anq r'f u[’ wwﬁtﬁeb ‘5"\ ‘fesSe gCQCth‘
: J

ﬂme cxuhﬂo*er S’O\‘n i‘ha‘f’ -WL\@Y» &QCL\Q’Y {:v_qun i C_lCL.SS _
| \J&u L;Jiu See. Seime S{"L}C!E'hkf USing e Q‘echohec, CEG'WLQS

ﬁml f&m fe5] 11 Exom because of ene veasen CLQ}?Q(‘.I%#[

i the  clacs yooin. A S"‘!JACEH‘;:_' Lot b"‘z _CQH !9%&\46,- C_avufc;
ol C@;z—.c:ezh{mi:p an Sé&c:lnplqu’ bhe Qau?f A rreve imrféaé&hcé
@D 'f.:wi* §o¢?ﬁf {iFe: [Perente Onni. ra C.Q” pincme Coold e

wa Q?m@_—"“]rjﬁﬂ(‘.j ﬁ_—,-y-c \A}eﬂr) @ﬂ‘i"’ Mc;u.}Ac:cqs C_cn_\\ ﬂ\-\oﬁ@g
AV e Sf’arfvs of sSymbel.

Ef‘ =

Tﬂe S@deh%' wibo &419 in @Xam QO‘ZCCW&Q of
c:‘Lesf—a—qchom e e Cicesswem S‘pqudlg te ce[\plqoke
T fkei tnat _['ms Q’?&Cte_;g \/m lw[*gq—gashnc?

.EZCEJUS‘Q {L,u; -Ci*‘ab‘Cfe, ‘r"em;hc’s' e @chbf: Y 6—,th[
dofao Could mot Ccm(‘_@_’ﬂbcd’{? mi“:Uciq AMAG%Q wa g &[waufs
e »’(‘Lfinq‘ e meSSQ-no to Ll? F'nczmeis - “ﬁna‘"whu e
f&ﬂt?ci tin C—@“t—@%a EX@MS4 il

Mt—f F??..QMJ hame 1S Aot b He_ Y3 Bm’\ ‘v\
U"':f‘eymé‘tclggh cxmc\ et Ced o mum\pcu~ He wacs V'Qg'
j:ﬂ}"z"‘\q Q_h'b‘ qug Qba\i%' L\ES Sb‘}'\Q_S | QFP;'QF’" /F\h"q'%““ﬁ

d—@‘is Ce | %o\mo?ney (G S w‘ac}e N@w \*o'zr A locza;ws:»_
L\Q wQS fcao—m P‘J—(d‘y‘&m\‘)g‘s ﬁﬁé e qu =1

. _
Fimancica] Pﬁolobi?w Ce &e Could \"\Cit' bt:\j %_C@” plrone -
e . 5 . | 33 :



Haoge N |
V@yg ‘ﬁ nurm boy of Peopl use (e CQH_ p"»\enewn e
Ccu@ge C‘ﬂ’i F\’}Sf{' Y ey fi\? 5Cm¢J = (?‘QGJ mmm I

- roliczje So (/"!'ES vincle iﬂfouqh\’a}a N’QU\J Cefl Dene .
Prvd the Ceil p\r\mne LoQg Q%Qamm @W-[ n.,.,\r@mg%»
Comvnechen -~ Laley owm he woas *‘?Q?ﬁhno e mesacz e |
ks Lis. .Famz%.clsﬁ P tme_ -Q"Qé d‘«‘.‘?ﬂ . s
I&QIWGS'SQSQ '(‘ta-.'LlS Fh&'\d’_s*, So L\Q Cocic’ i”)o‘{“—"

Ccmm%ba\;’é’ o Ls\'s_ SE'UQ\A@_S "

E_'»_

| Whg’h @QC‘%QT MQ_T EEO‘_QL\\Y\? Cx mqf% S\.;lg‘czkx—
§ clqgr . ua useel &-u C,C«cz-l: w\h/\ L\S‘_ﬁ*\a( ﬁ’\ahi

, J%h«al he alwew divert (he w.mcl
Col| plene . Ea[*‘m -w?('hch’rdCz“pheﬁe b woos

\Jﬂ?‘-i ‘hﬂ\'@ \wem’\"“ orve e kot s Shudies. u;p F-a.f'ha’r
J J % s A
Gl mafhey was <o pwuci of bben (qu on

L\Q F&-Eiecl [ E)(czmj“ chl E(\Q' teas Qo N QTG e lo(?(‘mggg_‘

H" Iﬂ\&‘ = bhoy Ta > s QQSU\%S Ses L\@ C?ez\‘ﬂ‘:a o
tmke ‘s Cszi\ P'V\CY\E MFWL\“-L e chL ”" gi«m—o

(e TES‘QH*S =lso L\s peﬁ’QhLS

LG"* ler om CO“‘ch WHQPK\ c:hncwvna?c( LP‘"Q%"
Q‘(ad'mfmc_ C‘,gx,\c@_ SL\Ou\cl nof - Use _E,uk\@y\ \octome
\s Cj’mhc N alee Lo Q&rx&i— ui}h he Cfi?lfng*ﬂcl .
D on hﬂaﬁ' h(fw ({n %FE’SSW QQ»QL’( LMTM -wa-\\\@g
o o

33 ) . ' 6



{Pax\’\wq/%‘«?! MeSias ¢ - e F?}OFQSSW Sove %@@
</ J { ' «/

Cell phone ko & College principal-  Awnd fue

1{9"‘:’\‘\?\‘:—\\’\)@\ Ce:\\\‘-l; l"‘\? Pm"z}n\(? fg‘"c]. e :{i’)c.wa‘fvt

Bol e flled 1o Ei&qms B@Ca,ufe Gf’ ciec:(rmc)nmn N

bre Clacssoom ad e Ceuic{m(*' /’Qm_agzx.\t—maj"’@

G he 9?04—!@)‘ IerCC»—wfif ot cell r?kcmp

Q"\ QG’)’LC&U.S‘KO'P\ ) Q’Vv\?}” \CFTZ U-‘CtS‘ “f a&cl:. U\a\ﬂ_@ﬁn

be fdot Lol a cell phove,

(o rraﬁ\ﬂnq e hncz,ss.qqe

Coll ____, d x"_d";it-',.i. 2 __",_—._.,-:puj-:': \ ) 1 e
o e thcl, fr\cz pzq i @c] tvi @K &, !n@ e OF

U.,

ol _Focosing 1w (‘%QP?%(M, Bot e Con Q&u’-@\q\'.—"

nqryf)%‘rﬁ hm(.].\k ('1«&#“” QaQ”i?LmV\e;\ lS“ 5@? -ﬁfm%},jp»\oa_'

% t V\&wésﬁ{u s C_Q(l -?MMS’ anve. Stabos of c:'“fhﬂlﬁc\w—




Scoring Articulations for “Hang It Up”

Paper 2 Scores: 2 2 2 27 2

Critical Response to the Writing Task and the Text: 2

The response shows little integration of ideas from the text and the writer's
experience. The extended and superfluous personal history overpowers the
purpose of sharing it: to provide an example of parents not understanding the
allure of cell phones for their children. The writer’s limited vocabulary weakens
'herlh[s response.

Development of the Writer's Ideas 2

An over-detailed narrative about a friend occuples most of the response. While
the narrative may illustrate a main idea in the passage, the writer does not .
anaiyze or evaluate it to link the personal narrative and the idea from the text
effect;vely

Structure of the Response: 2

The only structural choice made by this writer is to tell a story tangentially related
to the topic. Few transitions are used to convey relationships among ideas:
“Before without cell phone he was very intelligent guy about his studies. His
father and mother was so proud of him. Later on he failed in exams and he was
so nervous because if his father saw his results so he going to take his cellphone
that why he didn’t show the results also to his parents.”

Language Use: Sentences and Word Choice: 2
Sentence structure is repetitive, demonstrating weak control and inadequate

-~ vocabulary: “After that one day professor caught him while texting the message.

The professor gave his cell phone to college principal. And the principal called
his parents. And the parents was crying in front of him because parents ambition
was Amit should become a Accountant. But he failed in exams because of
distraction in the ¢lassroom. And he could not concentrate on the studies
because of cell phone-” '

Language Use: Grammar, Usage, and Mechanlcs 2

Throughout the response there is weak command of language with frequent
distracting errors: “Addicted to texting the message made him a bad status in
college. And he failed in exam because of not focusing in classroom. But we can
say that parents think that cellphones is for emergency. But nowdays cellphones
are status of symbol.”

© The City University of New York. All rights reserved.
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Scoring Articulations for “Hang It Up”

Paper 1 Scores: 1 1 1 1 1

Critical Response to the Writing Task and the Text: 1

The attempt to respond to the task is minimal despite a slight recognition of the
topic. The reading passage is never acknowledged, though much of the
response appears to be an attempt to summarize it.

Development of the Writer’s Ideas: 1

The interplay between the ideas in the text and the writer's own ideas is
nonexistent despite several attempts to engage the issue. Although a few details
- from the passage show up, the writer's own experience is not used except for the
last sentence: “When | studies in High School sometime | used my cell phone to
conect to my parents, when this ring this cause in me a desconection.”

: Structure of the Response: 1
The response is a collection of notes, not an organlzed response Transitions are

rarely used.

Language Use: Sentences and Word Choice: 1

Sentences demonstrate minimal control. A few key words are repeated from the
passage, but, otherwise, word choice is quite limited: “They think pay attention a
cell phone is more interesting to learned math.”

Language Use: Grammar, Usage and Mechamcs 1

There is minimal command of language: “The parents and students who depend

a cell phone to know and safely, they can't admit the cell phone is a way to
-desconet a students to the class.”

© The City University of Ne\'/v York. All rights reserved.



